Uauvinnsiagunisaelseine

Harnaasnsisaunsanedsenafansls
+ Jaunauianozls

LuINaLd lafaaxzls

N9 1o corpus zrgundaainainasgnals



Corpus AUNISLTYUNITEDUNTIEN

AILATUNITIANINANFATNITADUNN (Peclagog9>
FNGIUE 19205 1211 91UBD3 Throndike (1921)

AALUINNNTAALADNANANTNIIRNNZENE RS UR LT B

(vocabulary control)

1N Carnegle RePort U19%¢ (HaaNNI5U5EINN9IBING
AIUNNTHDUAENBIN Y 1T A6 1994 Laz 1935 ) LaUD
Uszifiuin a3 ldanudfuiusaszaianuizasan
Tanudiiendueifainud lunisusing 1Fgadlundn



Use laaiaIun1stsgunISaau
AN

. Michael West (1953) 31 General Service List of English Words
Fedininduativysulsees Carnegje Report Tuil @61, 1936

. West 8381 1 UANMNLANATNNINANNRNIAYDIALAAZAIA IS
T lALaNUIIAINNAYDIANMNHRNIEAI)LDIAITTUIU 2,000 A
FIAANINIENTANHANNDFIFA 2,000 AN

. 2NUAENAITTE 1940 tHuAuN aNay la lungenisaaunien
latdasuannnisuiuanuzizesddnn (vocabulary) anuiuf
1A598519A 1 (structural syllabus) Wallilunaduiiiasann

LEIAAYDY LenTol LASIES9



Use laaiaIun1stsgunISaau
AN

71A Chomsky Auau laiasdayanismaseanas
ofisdpdnnnisedoya L representative filawiznwidisu

RANT WUIARA functional-notional WadunuInm Tifis
RANGAINITIDUNBILUY functional-notional sg”abus 79 1A
ANEIATNY situation NINZUW AATIULNINNULUNTTDY

AEILNDNSTADES (communicative aPProach)

winneRunsaauiia 19 19 ulaasa
aulamafianisaaunaziug luldaulawnizdasnisn

10



Use laaiaIun1stsgunISaau
AN

& A A v ¥ < & 16)
. anurungdudanlaanns g luaaunisaliug Ll lannanns
NUINAINNANIYE DY) YDIAULAREAN (composition)

S v ey P <4
. ansggaaunv lailasuunuinainnisiiiu source of
knowledge N il organizer of tasks or oPPortunities for

leaming

. Sinclair (1998) 21915 I N D UM NN communicative language
teaching laildaulaadunanmniindu luilagiiu aduluwiuly
Saamaiiaane lun1siseunisaan vadauitanuianadila
TunesanguinlagnAunuanysaind,

1



Use laaiaIun1stsgunISaau
AN

- fagiin Bu lianwau lanuns 14 corpus lunsiiaunisanu
+ corpus Tdayaawd Wugluuunslduuuenge
. Iidayaisasansng 3N collocation Faniludmsuisau

- TR lamnurnnguazns 1 landaea19)209A1 L AN
A

. L‘ﬁu’a’]ﬂﬂ‘m‘zﬂGl?DLLauﬂ’i‘lJﬂuL‘lJuﬂ{]l’JEl’lﬂ’iiuuu‘lJ’Nﬂ’iﬁﬂlﬁd&l
Us1ng) 1939 wiadefinuade Aanvazliladinisasiiilung

Trgnsaita 1y

12



CoPus ling and angteaching

®

Fligelstone (199%) describes three aims of corpus~based
linguistics n teaching:
teaching about (the Principles and theorg behind the use

of corpora) )

teaching to exPloit (the Practical, methoclological asl:)ects

O]C COFPUS~baS€Cl WOT’l() s and

exploiting to teach (using corpora to derive or drive
ploting gcorp

teaching materials).

Renouf (1997) adds a fourth aim which is teach~ing to
establish resources; (involves the learners in data

collection, corpus clesign and corpus compilation)



the use of corpora in language learning

and teaching

r

r

o o )
direct applications:
hands-on for
researchers and
materials writers
V,

effects on
the

teaching

syllabus

effects on
reference works
and teaching
materials

\_

direct applications:
hands-on for teachers
and learners (data-

driven learmning, DDL)

-

\.

teacher-
corpus
interaction

N

J

Fig. 7.2: Applications of corpora in language teaching

-

\

learner-
corpus
interaction




CorPus~clriven

wWasuudasdsnsisgunisaau lduluuuun Tim Johns 15an
data-driven Ieaming (DDL)

yeau 1o corl:)us~imcormecl LN corpus~driven

ac

waauuaumsﬂummmL‘]Jaﬂuuﬂmuwmﬂml,mGlmmmo,auﬂ”u o5
A5l

fesdnITARLaDNAIgBNaN MNAzUNN 1F

mmLmﬂmaua1wuﬂsuwmﬂuwﬂwammummaumuﬂgmiwn
204N15 1N Ele 1wasu deductive -> inductive

[PYY pre-set explanation LAIINEY. NN fit LN Y. 39Ua’1a5u8e

14



CorPus~clriven

v Y A

. 296 : JIEaudENITaINITaNale laans

. fldFsuandefiasyludisn Geinasiidaldeda sasnein
B auBUNNNYINMNTIEne) Winflsanansaiindaen e
wazananaadunuly Wanainuluwugfensezliladn

laantasUnuniilad 1fuareanly

- M Ssvazliawsauanuazsdn s iiusiuuui 1o
Un@ luilagiiu (common use) AUgUNATLEN lENULAY

(out of use) e

15



CorPus~clriven

. NOARFERAUKILENazIEN T ananladrsninlaannisaau

. FIYADUAIDINN intuition ABULALNN 12U
disinterested, uninterested a19nUBgEMls apAu BNC

16



Disinterested or Uninterested

. Disinterested means "imPartiaI" or "not taking sides." (In other

WOI’CIS, not having a Persona] interest at stake.)

. Uninterested means "not interested.” (In other worcls, not slﬂowing

any interest.)
—  Correct: A gooc] referee should be disinterested.
_  (He does not take sides.)
_  Incorrect: He was disinterested in Jill's hobbg.
_  Correct: He was uninterested in Jill's ]ﬂobbg.
_  (He shows no interest.)

_ httl:): // englishplus.com /grammar/ 00000207 .htm

i/



Disinterested or Uninterested

. hcgou are disinterested in somethinggou are impartial and do
not take sides: A disinterested observer of the scene would
have wondered what all the fuss was about.

. I you are uninterested you have no interest at all: The player
was uninterested in the public reaction to his remark.
Disinterested is often used instead of uninterested to mean
|acl<ing interest. This use is widelg regardecl as incorrect and

should be avoicled, especiang in formal writing,

. http: / /www . tiscali.co.uk/reference/dictionaries/ english /
data/d00819%4 html

18



CorPus~clriven

v

. NONREERAURILE9319N Ta anan ladnandtnlaannisaay

. FIYNDUANDINDN intuition AU LAY 12U
disinterested, uninterested aanuaggls apsAu BNC

- adayanzls
_ dayanouilu authentic ualvnu?

— dayanidaaniiaau ludsnlennsaiaeldlu corpus

Tvin?

v (Y =) p=") , (~~
_ DMARLABNYSD edit text AU teacher control

19



CorPus~clriven

. N9 IFARITBYANIMNEIMIUNTTEUNTED NN 3Tl
fo9i TUsUNTNADUADSLANTULAZARITDNANTHNALHNZEN

¢

=] =

FeuvziunumaiawiuinIenenw anansdiaau

[ ]
e

ienazfguunuImaIngananaaaws luiiugilseanueu
Aag TAAINTIBLAED

. TN LANADIDNABANNNTON TUrA8 AU

. {EDU & W138U : 1% concordance 16 #a9rn generalization
o wasd corpus ARNIZENAUAINNADINT

20



CorPus~clriven

. Concordance TULHAY pattern N5 1T aLaK szt un1se

N zdoyanan lananu TABUNSaNAY huIazlsiAnge

. ‘Li’]%j lexical sg”abus, Pattem grammar, readg~made
combination launandaauseying lexical & grammar
WUULAN

. ﬁ‘lﬁsﬂ idiom Principle Laz open choice Principle (Sinclair)

. i l¥dszeuEag collocation, lexical Phrase Hlufiaulaly

e R

21



CorPus~basecl

- agadayanisduuvasdayaiizng lWansaasuns
ﬂsﬁﬂgmsmmmﬁlumwﬂﬂmu 778 [Aa N8

wamgmumamiﬂ’;mﬂﬁaﬂmmuau%muﬂiz‘[ﬂ%u@ia
ANSIS8UNTEDUNABIDNNDAYINY

* %8 1wa*1msmwwmamummsaaulw ﬂ?luL‘W’i’]u
ANITOLADNATANN LLa‘”Iﬂiﬂ ﬂ‘ﬂ\‘ll’) Eﬂﬂ%’ﬂ!‘ﬂ LNISAN
d11UNITLS U 1uaﬂufuzm §2AAABIAUNNT NI

. 8 TN AN HAUSALANAINNULDIMIUNLAaUSAN 12

Usznaunisdau ESP

22



CorPus~basecl

. MsinAatgayam XN Maslivin: grvangasaoadanionanle

PNNMIANEIRIUARITBNaLLD InuawsauN 1 Iimanzann
nangasnaeld

. Aston (1995) 1aua 1ian task aaan1siaszinasdaya Ttduauniia lu
communicative task MM& 2 wuu

_ dadsdayanisiiiasiiu reference tool dnsu lFustlmiindu
TunuuEngia (communicative task) 1ue 1@y ldaaidayaanis
sznimunyliidaduseganatfisauutanans luanuos
L EINY

_ ldaavsgayansiiuunasdoyad nsun1snuuuinyie

25



CorPora n ELT

. A5 1Y Learner corpus EIUNNLIBU)
— Concordance 28 RIS auAUATNAS LTRa209nueIATRIuaY

— Lﬁaﬁmﬁﬂuﬁ”umﬂﬁwm native 1‘1& remcerence corpus %‘V‘i’]el‘ﬁ’

unispuen lafiliauazanindinin udileyw fossilized pattern lu

in’cerlanguage
. N3 LY Learner corpus RIUAALRANIZLNDNTEDU)

— L@DNRNNE text NATIUTLAUNADINTITHEDN  TAANNRNILAGE)
AALAN 18N INEINSUUNS TN TUANTHIAIHDULDY

— 9 lunsisausan laduazgfiuninnisaauuuuLia

24



LONGMAN

GRAMMAR
« SPOKEN

ana WRITTEN

CorPora nEll g

. COY’PUS ]Z)BSCCl : use COT’PUS as g resource

_ R@Cerences :

_ create be’cter regerences

clictionarg, grammar book, textbooks
_ vcrhcg certain hgpotheses about |anguages

ﬁﬂCl SUPPOFJC CXBITIPICS / counter examples

_ use a native COFPUS as a FCICCFCHCC

see whether it is Possible

Wl"]iCh one Is more natural

LONGMAN

STUDENT

GRAMMAR
OF SPOKEN AND

GRAMMAR
PATTERNS

25



Cambridge University Press Corpus-based books (Chart 1)

Level

Beginner

Elementary

Pre-Intermediate

Intermediate

Upper Intermediate @ E

Advanced

Proficiency




Cambridge Univeriiy Press Corpus-based book
ttp./)

(Chagt 2)
WWW.Cam ruc?ge.org/elt/corpus/corpus based books.htm

Level Grammar Vocabulary Pronunciation Dictionar’es

Methodology and
Linguistics

Beginner o
Elementary

Pre-Intermediate

Intermediate

’
- m
-

“4

“
il

L
romiu .

Advanced

ah
)




CorPora n ELT

. COT’PUS béﬂSCCl : uUse COT‘PUS as a resource

_ SH”abus clesign :

_ Can use both native and learner corpora

— Native corPora => wha‘c are actua”g used

Learner COFPO!’B => wha‘c aret

1C PFO[)ICITIS

=ind out which asPects should

Drioritg

be given



CorPora n ELT

. Corpus based : use corpus as a resource
_ Sgllabus clesign :

_ Lexical sgllabus

]COCUS on FF@CIUCHCg O‘F ocaurrence

— How many words the students shoulcl |<now’?
What are theg?

— Knowing 90% or 95% of the words?

Canwe ignore low Frequency / ditficult words?

29



# | Concordancer - [Word Frequency] | =ai=
t/-}| File Edit Tools Window Help - & x|
2B (B (@ |V | || | (6| B (85|22 | D 1
Fl F%l CFl CF% -
|l the 29485  3.528 29485 3.593
2./to 26651 3.189 56136 6.72 s
d.Jand 24798 2967 80934 9.68
4. of 23671 2.832 104605 12.52
a.li 18090 2.164 122695 14.68
b.[a 14872 1.779 137567 16.46
{.lher 14346 1.716 151913 18.18
g.[in 12498  1.495 164411 19.67
9./was 12063 1.443 176474 21.12
10.]it 11042  1.321 187516 22.44
11.|she 10858 1.299 198374 23.74
12.lnot 9368 1.121 207742 24.86
13./that 8940 1.070 216682 25.93
14.|be 8871 1.061 225553 26.99
15.lvou 8624 1.032 234177 28.02
16./he 7970 0954 242147 28.97
17.lhad 7898 0945 250045 29.92
18.1as #7760 0930 257821 30.85
19.|for 7401  0.886 265222 31.73
20.|with 6668 0.798 271890 32.53
21.1his 6497 0.777 278387 33.31
22.|but 6456 0.772 284843 34.08
23.|have 9861 0.701 290704 34.78
24.lis 9390 0.645 296094 35.43
29.|at 9312 0.636 301406  36.06
26.|s 4704 0563 306110 36.63
2{./locdoc 4401 0527 310511  37.15
28./loc 4396 0.526 314907 37.68
29.|all 4228 0506 319135 38.18
30.|so 4211 0.504 323346  38.69
—Itvery
32.lon 331607
33.1bv 4003 335610
34.\mv 3999 339609
L[ TYITT 39862 : .
36.[could 3852 0.461 347443 41.57 v

50



CorPora n ELT

. Corpus based : use COrpus as a resource
_ Materials clesign :
_ use authentic texts for rea&ing exercises

— use a corpus as sources of communicative tasks
concordance output =>
gapﬁ” exercise
s’cuclg of Polgseme c.g. round
s’cuclg of synonyms e.g. above vs over

jigsaw reacling

51



Gapﬁ | Exercise

Exercise 1 Use the context clues to 1dentify the missing keyword in the following list.

*t geveral times, and vet, when I ask you to ..... a trip with nme, to act ballast-
*the wireless operator on the grounds would ..... any nessage that came to him.
*t that his craft was working well, let Ned ..... charge and devoted him to seein
*d with a smile, *I think I should prefer to ..... ny first ride in your larger sh
*ds could form a notion of what was about to ..... place, Tom had sent his craft t
*have a plan partly thought out, but it will ..... some time to finish it.

*eedy, and leaving Ton and Captain Ueston to ..... the first watch, the others wen
*who naturally acted as quide, “as it would ..... too long to put together and be

The missing keyword 18 ..o

52




F’olqsemq

Exercise 2 According to the data given below, how many parts of speech can the word round
{ be? Also identify the contexts in which round in different part of speech occurs.

R WODDO-DOODO BWN -
WMo

NSNS N T S i ey =
WM OWm 00

have turned him off, he coolly turned
outh where the sun shone all the year

lue sky; smooth and dimpled slopes as
in a brown hat and blue dress, with a
t the neighborhood and Jo was looking
;, I rather like it, for she winds one
electrified him by throwing her arms

ch untied the shoes which he had hung
ade with a very full skirt and little
Then they would select a long,

2 had an ingenious way of fastening a
I can’t induce him to give me a good,
pestle another stone was a smooth and
quickly, he saw Micky Macquire running
me spread the table, set the children
h her broom she soon swept a path all
descended from his throne, and coming

¥ met with a troop of women collected
self tossing on the ocean in a vovyage

1l be crying so hard that the tick fog
to last till the silver wedding cane
we pass,” said Jo, as the plate went

iz year the summer floods brought the

r ound
r ound

r ound
r ound
r ound
r ound
r ound
r ound
r ound
r ound
r ound
r ound
r ound
r ound
r ound
r ound
r ound

r ound
r ound

r ound
r ound
r ound
r ound

and said that my father was a ge
and he could ride half the day w

as cones, bare but for the green
face and snub nose went and bo..
for help when Laurie, who had he
her finger as softly and prettil
his neck, and crying out, with a
his neck gave way, and both fell
jacket, but embroidered by her o
stick --which must be also perfe
stone to the end of a long handl
sun of account--fifty thousand,

surface at the bottom was used.

the corner of the street which t©
the fire and fed them like S0 ma
the garden, for Beth to walk in

to the side opened the door and

the well, talking and laughing.
the world, when the sound of voil

you will obscure the prospect.

, and invented three different k
, and the ice began to melt out
;, browm, fruitful cones to my v




Jlgsaw reaclmg

Exemlse The contexis afier the word “such" have come out in the wrong order. Can you put them back in order so that
the firsi part of each context maiches the second part? Write a number in the brackeis at the end of each context to show
which ending goes with each heginning.

1 anned the match from that hout; and | such as would visit him on his own terms. (.....)
when

2 especially by the Churchills, as making | such comfort in the very easy distance of ran (.....)

3 | Saw the letter, and he says he never saw | such a handsome letter in his life. (.....)

4 Ry favourable idea of the young man; | such untoward citcumstances, can excite. (.....)
and

5 And then there was | such success has blessed me in this instance, (...

] With | such an opinion, in confirmation of his own, (...

7 | made him unfit for any acquaintance but | such. (.....)

8 Knightley, comprehended many | such a pleasing attention was an irresistible (.....)

9 | respect which a harmless old lady, under | such an amazing match, was proved to have (...

muc




Sqnon ms

... lienges, 0t Course, but it really will be kind of above the fray of — which they're dealing with a lot ...
... he Sailor's Act — why didn't the President rise above it and say, well, we're not going to talk that w ...
... the environment and human health and all of the above. Today the President will be celebrating the c ...
... » as you know from the 1991 demarkation, extends above the 36th Parallel and we've enforced that robustl ...
... tary force in a way that represses minorities. Above all else, he should not do what he is apparently ...
. as easy to impose, for example, a no-drive zone above the 36th - MCCURRY: If you think it ...
... you thinkitis "easy" to impose a no-drive zone above that parallel you should go visit with some folk ...
... 5 knee, pointing to the area of the kneecap, just above the kneecap — four or five inches above. There, ...
... p. just above the kneecap — four or five inches above. There, you've got your photo for the evening new ...
... . Mariano was pleased with that. She wants him, above all else, to rest up. The first thing he did tod ...
... ent; it reaffirms principles of cooperation, and above all, our commitment to a secure, undivided, and ...
... € two sides stressed their determination to rise above the differences through practical steps. The key ...
... And Tokyo. MCCURRY: And all of the above. YOICE: Are those the ones that are g ...
... rreelection. YOICE: | mean, over and above, it's one thing to be concerned about trying to ...
... URRY: There's no veto that Russia would have over new future members. YOICE:But they wo ...
... » cold struggle, called the Cold War, to prevail over totalitarianism. And now, as we look ahead to the ...
... 1 1996 is down, probably the lowest it's been in over three decades, | think, which will be good news f ...
... 0 years ago to the vision that we seek to pursue over the decades ahead. We will leave Monday evenin ...
. coordination, and, where possible as it emerges over time, joint decision-making and joint action bet ...
... nd President Yeltsin clarify this current dispute over the meaning of the Charter, with the Russians sa ...
... ians saying that it gives them a veto effectively over NATO decisions, and the U.S. saying, well, they ...
... YOICE:Well, how do you keep it from spilling over, though? TALBOTT: Well, | don't think ...

... ink there's any danger or way that it will spill over. The NAC is perfectly capable, and has demonstrat ...

.. Russian democracy. And | think what's been proven over the last year of very painstaking work — the la ...
... be talking about it besides the FTC once you get over there? BERGER: Not me. YOICE: ...



Concordance in a class room

. 0 htt!:): // www.ict‘ﬂt.org/ en/en mod2-4.htm Using concordance

programs in the Modern f:oreign Languages classroom (link)
. NaMTNNTT 1Y concordance Tunsaaunmsaelseing uag

activity A19°) aaauSaefiaaenTs i

_ Guess the mgsterg word

_ Beware of false friends

_ Use of Prepositions

— Sgntax of adverbs

_ Students’ own writing  Etc.
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Word Lists

. Teachers should teach materials which are relevant

to the |eamer5

e leac

e leac

ners s

1Crs S

1Ou

Oou

d

C

teac

teac

Nt

1t

ne most USCFU' vocabularg

ne most Frcquent items ﬁrst

. General Service List (West 195%) : 2000 a1 l#Uas

ANAN corpus 5 A1UAN

. Universitg Word List (Xue and Nation 1984) .
Uszana 800 Auaniluseau 11 svau ey corpus

= Y < < a g 4
i lgfanaanidunidingnmansina lulagnon -



Word Lists

. Academic Word List (Coxhead 2000) wigunu UWL e
corpus 3.5 aUA academic text 4 NaN 28 8127, danAnfiny
2598 100 A%E LATWUBENNNDE 15 8121 ENNDE 10 AN
SRAGEY

. QGSL UWL  AWL

. 1 GSL + AWL e ELT 1dagnals

. Download Range Program 210 Paul Nation’s web
http: / /www.victoria.ac.nz/lals /about/statt/ Paul—-nation

. lUsunsumasIaauan TU text 6199 (@ND9 32 files) wspunu

HgUNUA 1 GSL/AWL 1158 T BNC wordlist .



Learner Corpus

W aasdayaneEiieu (learner corpus) Lunaadaya
mmﬂs‘vmmﬁm‘mLﬂwauamw’ml@mﬂwLssmmm
ANUSELNA mamJum‘mvzlEmmamumwm@ﬂlﬂ

Wazvipuana lianysalannninaziudaoya lae1eds

W 1412 "lﬁ)ﬁmwmﬂﬁmmwmaummumﬂu
maamui’]mw’mLﬂuamwmwm SLUUINNNEN
2849 native azmls

%4
=\ =

@i B fiunen lusswing (interlanguage) ALAnz U
TuszrinewaunIsnIsISausNEN



L earner corpus

W ayanmeslsh langiseuimenusidudnaevii

@ iladn Saunmeesls dissudufwanmmesls wu
18NS TFA61199)

9 corpus of learner English 124 Greek corpus of
learner English

Qcorpus of __ learner English 124 Corpus of
Japanese Learner English

QW corpus of ___ learner of English 124 Corpus of
Chinese Learner of English



@ __ |earner English corpus t2u Polish Learner
English Corpus

9__  English learner corpus L2u Thai English
learner corpus

QEnglish learner corpus of |5 English
learner corpus of Turkish students' Writings

9 |earner corpus of English 12i4 Taiwanese
Learner Corpus of English

9 learner of English Corpus 124 Santiago
University Learner of English Corpus

QW Corpus of English by learners 12w Corpus
of English by Japanese Learners




L earner corpus

Wz 1% X learner English corpus twsz launsvians
NINFULUUDU

®lcarner corpus 2z 1 “AasTayaNENNISEW Lo 1o
"ANIZDNANLTHUNEN LNTIZLUUANNL T WT DY AN

WEnglish learner corpus 19 “A8I2ay AT EUNLN
29N LH 1Y “Adday AN BI2aIRL S BN ENBINg
LNBANNNTETU

@ Thai English learner corpus 19 “Aasgayanien
ANNOANRLIEUTN INg” ARITDNARLTEUNTIE
aang e ng



L earner corpus

@ SuimsUszgATnsununzn#t 1999 fgesns Tas
Sylviane Granger waz Joseph Hung

W IAUARITBY ANNENRLSEURNNTILAT LS
USHN L LUANENENEASARIZBYNE NN1SANALZaYaNT8N
ANNUTBRATALRY  NNIFILATIERLUSBUANY (contrastive
analysis) WaziBN1TILATIZAIBNA (error analysis) Ll
LA I LN UANUNTIDUNNEN AN U NANT DA BN T DY
LY QUL ASANHNANIINAEIBLINYDINTE

W finunnins@nen error analysis wel 1adpyafLALUNLLL
PNA  LNawTa [EAeaU Tunwsw e



L earner corpus

Q251 NUNENLSIURNNS A LUNARE ﬁm%vﬁﬁ’\ma\umumdﬁ

’ﬂ’m Bt ol 1uwauq Weanuwdgudneuesy dnseu lafinasng
aNLENDNIBRT lFgnNaNG g

@5 afinfinudusaaansinsadutlamsineeainissuaudueg
2}

Q@ iafinnudmensenge lussiugedu Jafindifiamuasnsals

@ aiininy lunudsuraninzasmendierioly dhesenmend
s lg@niiagnals wansvangiseuasngls

’mmaummwmmulﬂmmmﬂmau annnnIL S sufianansel]
ARULALDININLS U DINULDAUTINWY

QWA DN ANEIDINELTEUTIUIUNIN



UseOUNISES N Learner corpus

< |[CLE (lntemational Corl:)us of Learner E‘nglish)
(Granger 200%) N&ITNUTHAUANA)

* aun annniniu lugwsSeu dapfndunanduen

o DBNLUL : ANTINAILLISEN9) R8T DLaziNaRADN1E
* AILUFEITHU - B8 LA AN .
* Guls text : ¥112D AINNYNT ...
* auds L2 : Uszaunisalnien ﬂwuﬁﬁuﬁi’

X4

* MUY : AN I d@pu/n15UNU lTlaviisdala ...



Use Lol learner corpus

Syliabus & Matena Desin. Compilation of Development of Data-driven Leaming
SLA Research Leamer Dichonaries JALL System

Learner corpus and its applications

31la1n http:/Avww2.nict.go.jp/x/x161/en/member/izumi_emi/project. htmi



Use Lol learner corpus

. Erroranalgsis
* JANSANMINIUIUN 26N 1970 Anw2pRaNIN
* dayafisrnuwies ulidussuy vienenn lidasiou interlanguage
Wdadiowa
* AATEA subjective anausnIdalszaulne (wignlavans
5151

+ gulaundaia 13JL°ﬁu over use, under use

* Fafin3aa collocation (Chietal. 1994 Lorenz 1997; Granger 1998; Chen
1998) ffﬂﬁm%:aﬁ connectors (Milton and Tsang 199%; Granger and Tyson
1996; Satoh and Fang 1998) FORAI5D irregular Past tense (Tono and Aoki
1998) FRAI5DI article (Mason and Uzar 2000)



Use Lol learner corpus

* contrastive analgsis

+ nganansazlignnsalindiozlsaneni Li-L1 ends intuition

* 19914 9n6iE corpus WiBUizY laisnAnfl Li-L1 sy Li-
12, 12-12Ala

* Granger 15811 Contrastive lnterlanguage Analgsis

* JafiguaatdayagizauNENALASITDNALINIINNET DAz

FINITAANHINRIUINITAISITIUANENNH RN I UN VAN
889 THLINHNANNY) TIUANANIINATMDINHAULLUD LN 1T

119 lagdifAuanuaainanuuanaavafifnatdanzaenis
LSEUNBIDING



Use Lol learner corpus

* contrastive analysis
* JADINABDINYBAURLU=7 US? British? ..

o U9auNDIFIAND T learner corpus 134 Lo

error WALTUNRINNIMUSITNYDILARLLLHAY

* HNNSANEIIN 01 LI NARNNaNDNSISgU L2

AMEBINE D9 LS

* 1 universal error? L]~SP€Ci‘ﬁC Crror



Use Lol learner corpus

* Pemcormance analysis
* 0 interlanguage

* Leﬁko—-Szgmaﬁska (2000) ANEIWHUINIS

U NANA LuPIFeu lasFnEnaatoya
ANELTEY

* NN59ANISLSYUNTADU
* v ReanuuunTERUNLANNZEN
* FATNNTWEINTANTUELIIN WIUTYNTN 617197



Use lawid learner corpus

oriContemporarylEnglish
hardly v 0K

Loogman

q search -~ - tools | 7?7

/NEW /

— [ RITIHE ASSTETANY.
\g b’

vs - A =P OREN EXAMPLES
i -
1 B12.8250303 13559

- -— — ——y e me - - - ————

4 My boss could hardly be described as handsome.

hardly the time/place/person etc (=a very unsuitable time, place,
person)

4 This is hardly the place to discuss the matter.

3 used to say that something has only just happened:
4 The building work has hardly begun.
hardly ... when/before
4 She had hardly sat down when the phone rang.

RAMMAR o

Do not use hardly with a negative word )

o] é:?’r’r fgrdly believe he said that (NOT I can't hardly believe he

said that).

e There's hardly any milk left (NOT There's hardly no milk left).

Use hardy gust before the main verb

e He coul ard‘lf' speak (NOT He hardly could speak).

’ Do not use hardly at the beginning of a sentence, except in very
formal writin/g )

e | had hardly got in the house when the phone rang

is the usual way to say this. It is possible to say

e Hardly had I got in the house when the phone rang

but this is very formal

11 Do not use hardly as the adverb of hard. The adverb of hard is

ar

e | tried hard to remember (NOT I tried hardly to remember).

;, Sg;d)ents have to study very hard (NOT Students have to study very
ardly).

ORD CHOICE: a

Phrase bank

()

Dictionary phrases:

« can hardly

« could hardly

« hardly a
day/week/month etc
aoes bv without/when

Examples bank i)

Extra dictionary examples

« All these similarities could
hardly be due to chance.

« He's hardly a world chess
champion - you should be
able to beat him.

@il Activate your language

a small amount of food
or drink

a little  a little bit » not
much e very little o
hardly/barely any * drop e
pinch ¢ dash

o> =

1 - — — —




miw‘”mm lcamer corpus

X4

* ANNTINUHUDANLUUARIZINANABINITINAITHAN ML
pgials

+ gavl¥dayandnlauinnudaya lanniing wanuasiledsmnee

* 1298158928901
* mode lunmvwanianu sy

* genre UseLANYBIAUN 121 LTUANMNITEY AN
YUNNUI21IU 15096 Tuau
* style ununmsidiau w2iu Baaan nsaide

* topic 291584 121 159992 LY 15D9UNRINNg



miw‘”mm lcamer corpus

* {l998509BUIU (task-related)

* amTwsngayainilunisinunainiane (cross-

selectional) wsaLAusaLilng (longtitu&inal)

* Bnsfiudayainfinisieianns (prepared) #3a

AUANEZAIN (spontaneous)
* 19 ldFayanede (Hns lgwanynsy laauaiiv)
* nafi g @na ldanne)

* HNM19U @ s eu ndunisine)



miw‘”mm lcamer corpus

* 19aEi5a

2

2

)

2

internal~cognitive (age) cognitive~st9!e)

internal-atfective (motivation, attitude)

[ backgrouncl

[ 2 backgrouncl (ESL #i59 EFL, wazsznu
FUFNE)

2 Proﬁciencg (stanclach test score)



Error tagging

* ATANNUYDRANUANAIINHAINHATYLAIUAAITNADINT
WALUINO BN 1o

v o

* Asnaiun Tdsunsunnuaana Iaga s lwnasatuldla
11

+ nsnnudaiadatuly luaneaeninigauyinnin

wanidusuiinidnuaz ldainnn awen ldananasin
* Computer~aided Error Analgsis Tdsunsuineagae THa
ANSANNUZpEA Led18Zu uszuuwse lgunnanes y

aanuuuliuarinazszudaiinazlslaiing



Error tagging

+ gafianwu lusugisauawisaudlale lunansis v

o The Policeman was in this corner whistle but it was too late

ansaun la lunlaanuyy
o The Policeman who was in this corner whistled but it

was too late

* The Policeman was in this corner and whistled but it

was too late

o The Policeman in this corner whistled but it was too

late

* asnnuaiaintludaiiaazlsdtlueuntdusadds



| earner corpus Project

* Longman | earners’ Corpus 10 a1UAN

* Cambridge lLearner Cor]:)us 16 a1UAN

* |CLE (2002)

v L4

* ASNANNTIYARITEUNENDINOE INBENENLFTEUTgUAIDINOBYDINLTHIY

AR

* argumcntative essays AN 500-1000 AN

* dayanN19n advanced learners WnAnH a3 NENBINETUTT 3 Wae 4

* L%Nﬁuiuﬂﬂ.ﬂ.l99o Tng Granger University of Louvain-la Neuve Uszne
Belgium

* luile.f.2002 lananiiludfisanussanaidayagisaunuaIngEanNgisau
AR laun Bulgarian, Czech, Dutch, l:innish, l:rench, German, ltalian,

Polish, Russian, Spanish, wae Swedish



| earner corpus Project

+ |CLE (2002)

* JdayansnasngEuuusIngELazuuuaNsn e lailuaaidaya
Wgun e (LOCNESS - the Louvain Corpus of Native English
Essays - British Pupils‘ A level essays: 60,209 @n, British
university students essays: 95,695 A1, American university

students' essays: 168,400 A, I 324 304 A1)

* ilagiiuiidaya » aA1uAT MNEWANBIAN) 21 A (H 2

u

subcorpora) loun Arabic, Bulgarian) Brazilian, Clﬁinese, Czech,
Dutch, Finnish, French, German, Greek, Italian, Japanese,

Litlﬁuanian) Norwegjan, Pakistani, Polish, Portuguese, Romanian,

Russian, Slovene, SPanish, South African, Sweclish, wae Turkish



| earner corpus Project

* |CLE (2002)

)

AnuvNIna las lusunsy ICLE Tagger WAL TagineIw TOSCA
(Tools for Sgntactic Corpus Analgsis) University of Nijmegen
Wi3aun Waayany ICLE asfasnsandayaniisy ikarlludayasneds

wWauadUse lurigaidasnnivua 1insgutasn 1w "Crime does not

1" "

pay’, Feminism has done more harm to the cause of women than

1" 1"

goocl , Pollution : a silent conspiracg"
Tainvuaandgu lanswannss19dele uwaazAnIdgudutpa

= P A ag & o [] [~ v ' '
Nuidguiiluanusauniafidluanu lugwFaunawsanuls ualias
iU 25% 2aNTDYA

FayauaazAIEIFHUINUTZNNM 200,000 A1 LALANRIEEYN 500-400
AU



| earner corpus Project

* Tasan15 USP Learner Cor[:)us (Tagnin 200%)

* NUFaYAIFEUNEIA19) laun B3N Leasiu sy lase

u

ISauninyaiiugnIusda

* iy mul’cllmgual learner corpus ‘Vl(ﬂ’Nﬁ]’lﬂ ICLE ‘VlL‘lJuﬂm

L4 v

auagﬁ'aummamqmmuﬂ LTEUB AR ‘)

u

* USP leaner corpus dnsmaudinwaznagy azlsiiluilym
sannu iz tunsisaunsandsaneazls nipozlsn
Wudavuanizeasinisauusda

* |CLE azgngnaumauagiwgy azlsidutamsinnulu

ANssauMEnaIngelainasiuinisaued e



| earner corpus Project

+ Tasan1s Multimedia Adult ESL Learner Corl:)us (MAELQ)
(Reder et al. 200%)
* a9 lagn1AIan Appliecl Linguistics NvAngnag
Portland State Universitg 9NN Portland Communitg
Co”ege

* Janudayatinfiniduia 1aasin1si3aunIsaauAEN
aangdunisasdsaneduvandiiil (2001-2006)

* Jdayaiszanm 5,000 2 TueduniFeuy lvai (adult
learner) anuaULSzHN 1,000 AU TURISEUTZALIAN

(ow leveD



| earner corpus Project

+ Tasanns Longman Learner’s Corpus (LLO)

*

*

2 4

Wase Tagildeniaizsias luauIagavsuiniae

v v

DYANLIFUNIENDINBAIAAN) NI 10 ATUAN

b

FDHAHNITANNURNINAT LAz UIDNARIZHUAHBING 1
TUSEAUANNT TNENINITANANNEINITANNATENBING
YDINGFNKLIHUAN)

Dudszlewd lnaassanisiassidaiauasaiy
ausafid vin WWivinwauynsu givinmisdasausne

NINRUA L‘L!E]‘Vi’] LLagﬂ’lBﬁ‘]J’]EIﬂ’ﬁGlYWI IBHNIZENNL E\Jllﬁfiluvlﬂ



| earner corpus Project

+ Tasanns Cambridge Learner Corpus (CLO)

) J

)

\fiudayarisaumaaneg wlan wasiiliia s luusen
HAUIANTT 0 AIUAINNUNLTEN 95,000 AUINN 190 Usenelazi
AHINAN) B0 AN JAnsannudefinsisssuufidnsinfin
Cambriclge ﬁ’muﬂﬁu

CLC Lﬂudauwﬁmmﬂé’ﬁaga Cambriclge International Corpus
(CIC) a5 Iasdinuw Cambriolge Universitg Press haz ESOL

FayanmngiFauiangiisaudasau Cambridge ESOL i Tan
grvinwaunynsn wiivdaiseuene Waudninfiaw Cambridge
sasadnGeaadayaiile e lddnundafinuazanuanansana
MBS EuN BN BINiiae) Jaya



| earner corpus Project

+ Tasans HKUST Corpus

L4 v

* aua Inguai 13 1ldn s luasdns ddayaisaundi 25 auen

a o v o 4 p=| o (Y4 o
* Lifinulde lasenis dayadin1sinnunuInan

* (fl'au"aﬁ)’m http://leo.meikai.acjp/”tono/lcorpuslist.html)

* Tas9ns SILS corpus
+ Hlupasdayagisaunmenasnguaaindnen lu School of

International Liberal Studies ANvNIN81a8 Waseda

v

=] N Y A P ] a a [~ 2~
* nanwdnsidumidilunazamenfaniianss unaunilugue
o < TR Y P ¢ a o
AnaInguilunivud (udayadiiduiads: laml lun1sisans

SaunsaaunEaIngmdunisaedsane (Muehileisen 2006)



| earner corpus Project

+ Tas9ns Po|i5h~Engli5|n Language CorPus Research
and APPlications (PELCRA)

+ LAUAKITINANHTANEARIZINE Wi TULUAD
Polish Learner English Corpus Fauaasioya
d1@ey T lasenis PELCRA

< v Y P=

* AUTDYANTBUITAVAN) Laz luransnT 149U

u

Naayalsznnl 500,00 ALazaziNITNINUANIA

a1 las Tusunsy CLAWS 294 Lancaster Universitg



| earner corpus Project

* Tas9an13 NICT JaPanese lLearner CorPus (JLE) Corl:)us

+ RudayagisaumEnaInerdli 301 las National

Institute of Information and Communications Techno[ogg

* Hlunvweitiuanaeens 1,281 au Jaua 1.2 aua
leannniseaau English oral Proﬁciencg interview test WU

FAINNANINNA 300 27 T34

4
=)

* fnsainudayaiiugu (basic tag) Feazuaniia laseasne
aunin lasiilugwe vanuan uannsyeau uaY uazd
NNSANAVLDHAR (error tag) TussAuALazszaU I8N

(Iexical and grammatical errors)



| earner corpus Project

* Tasan1s CU-TU Thai Learner E‘nglish Corl:)us

)

)

]
v (74 =

#3519AAITDNANENDIN BN LAINNIULT B UYDIE S 8UT Ing

u u

v 4

NANUINADRIZHUNWNAIN WITAUNVIINENA BT UNUF U LA
INAANE LATDNRINUNFNBINTNINABEITNATASIUIY

1141 540,000 A1 ANAFAIRIAINTAUINEIINENABINUIUNT
320,000 AN

nanfidauiufizaun1vaingusealNiIINeNasIuge lagidan

u

HARANAHNBINHAULBNHIANENS LATDYAIININ 37,900 A1

o

naNaNNUTayaN 1E8INg BE InanfiansnIvaINg HhH
@aunuaIngulsznauizndn dayale 750,000 @n



httP://www.arts.chu|a.ac.th/”|ing/TL7’f:/

Thai Learner English orpus

Faculty of Arts, Chulalongkorn University.

Search for Left context so Corpus :
Right context so | Intermediate Learner : |
Intermediate TLE University | an : Faculty an
Advanced TLE University : CU Faculty : Arts
Professional TLE Newspaper [ a1 :| Genre | Al
Sorted by : Sample [ 5 sampies :) (conces )

1. Thai English Learner corpus is the corpus of essays collected from undergraduate students from Chulalongkorn university and Thammasart
university.

The corpus is categorized into two levels : intermediate learners and advanced learners.

Learners at the Intermediate level are first year students in different faculties.

Learners at the advanced level are second year students in the faculty of Arts, whose major is English.

Professional TLE are writings of Thai journalists in two English newspapers, the Nation and Bangkok Post.

Essays from Thammasart University's students were collected by Assist.Prof.Vilaivan Aroonmanakun, Language Institute.

Essays from Chulalongkorn University's students were collected by Assist.Prof.Prima Mallikamas, Ajarn Somijit Jirananthiporn, and other
faculties in the English department.

NI PR N



Research ToPics

. Creating | earner CorPus :
Design : subject, aim, variables, metl’wodologg, evaluation,
etc.
s there a standard on error tagging?”

. Comparing Corl:)us-]basecl/ CorPus—-driven method and
traditional method :

How do we evaluate? Using Pre~test, Post~test?
Evaluate what?

. Linguistic analgsis on a learner COrpus :
error analgsis, Pemcormance analgsis) effect of Ll transfer, ...

59



Research ToPics

. ComPariﬂg different usages between a learner

corpus and a native corpus (contrastive analgsis)
. ComParing standarcl/ general Engiisi': and speciiic
English
. Language variation : Engiisii as a giobai language
eg, British vs American E’:nglislﬂ

. Research on Language acquisition, lnterlanguage

40



Table 4.2: Summary of qualitative evaluation of concordancing

Study Subjects/Proficiency Aims of evaluation Concordance Data collection Results
level activity
Hadley 25 Japanese, first-year | To elicit the learners’ Concordance-based | Classroom Once the students were
(forthcoming) university students attitudes towards exercises in observations familiar with concordances,
/ Beginner concordance-based commercial they actively engaged in
activities textbook concordance-based tasks.
Questionnaires The majority of students
said concordance-based
exercises help improve their
English.
Ganetal. (1996) | 48 Malaysian To compare the learners’ Guided Questionnaires The majority of students
undergraduate students | attitude towards concordancing preferred concordance-
! Possibly intermediate | concordance-based tasks (Self-<concordancing based tasks.
and traditional methods as a | following task
means of teaching word in | guidelines)
context
Blappert (1998) Korean students To observe a DDL lesson Concordance-based | Classroom The class successfully
/ Possibly intermediate | following the process of matching exercises | observations followed the three steps.
identifying, classifying, and | and classroom The students made useful
generalising concordance discussion generalisations and even
data questioned the teacher’s
categorisation of
concordances and word
uses.
Bernardini Six Italian To survey the leamers’ Independent Classroom The learners successfully
(1999) undergraduate students | experiences of independent | concordancing observation and adopted cognitive and

in translation
! Possibly advanced

corpus investigation

(Self-concordancing
of any language
focus)

learners’ reports

linguistic strategies to
interpret and generalise
their findings, particularly
in observing collocation
and semantic prosodies of a
search word.




Study Subjects/Proficiency Aims of evaluation Concordance Data collection Results
level activity
Turnbull and Two non-native English | To carry out a longitudinal | Guided [nterviews and The learners experienced
Burston (199%) speaker postgraduate case study of concordancing | concordancing unstructured varying levels of success
students at Monash strategies used for the (Self- concordancing | conference sessions | with concordancing
University, Australia investigation of self- of words used strategies, depending on
/ Possibly advanced selected concordances. wrongly by the cognitive style and
students) motivation,
Maneekhao Thai postgraduate To assess the learners’ Guided Classroom The majority of the students
(2001) students performance in using self- [ concordancing observations were able to induce simple

/ Possibly advanced

selected concordances to
COIrect errors

(Self concordancing
of words used
wrongly by the
students)

rules and correct their
mistakes, although most of
them showed the search
results to the teacher to ask
for approval and often
double-checked with peers
before making correction.

Kennedy and
Miceli (2001)

Eight undergraduate
students in the Italian
programme at Griffith
University, Australia.
/ Possibly advanced

To evaluate the
effectiveness of learners’
independent investigations
of Contemporary Written
[talian Corpus (CWIC)

Independent
concordancing
(self-selected
language focus
based on general
texts and learners’
writing assignments)

Video-recording of
learners’ discussions
and interviews

Although the students were
capable of making some
successful investigations,
they still had problems with
specifying searches,
selecting relevant citations,
and making valid
generalisations,




Table 43: Summary of quantitative evaluation of concordancing

Study Subjects/Proficiency Aims of evaluation Research methods Measurement Results
level
Stevens (1991) First -year university | To test the hypothesis that | Versioning Pair-matched r-test The subjects received
students  at  Sultan | concordance-based (Two groups of was used to compare | higher scores in
Qaboos University in | vocabulary exercises can be | students worked on | mean scores between | concordance-based
Oman more ¢asily solved than both concordance the two types of vocabulary exercises.

/ Possibly intermediate

traditional gap-filler
exercises, when testing
learned vocabulary

and non-
concordance
exercises. Treatment
was repeated at a
later class)

exercises.

Gan etal. (1996)

48 Malaysian
undergraduate
students/Possibly
intermediate

To compare the
effectiveness of computer-
based concordancing
exercises and the
conventional instructional
approach in the teaching of

Experimental design
(Experimental group
did guided
concordancing,
while control group
was taught

Pre- and post-tests
(different test items)
at the beginning and
the end of the
experiment

The subjects who learned
through the computer
concordancing approach
performed better than those
who went through
conventional classroom

words in context (e.g. explicitly) instruction,
prepositions, collocation)
Cobb (1997) 11 university students at | To test the hypothesis that | Versioning [dentical pre- and The score of the 11 subjects
Sultan Qaboos | concordancing has an (Subjects working post-tests on general | was increased by 21.5% in
University in Oman advantage over traditional on the concordance | vocabulary. the post-test.
/ Possibly intermediate | methods in helping students | and non- - : :
learn new vocabulary. concordance CALL W eekl.y quises Tl}e IR BEOLO (_)" weeks
programs on (Spelling tests and w.'nlh' «:'.mucordax.wmg was
alternate weeks for noveltext tasks) significantly higher on
12 weeks) noveltext tasks.
Cobb (1999a) 58 university students at | To test the effect of a Experimental design | Identical pre- and Atboth levels, the

Cobb and Horst
(2001)

Sultan Qaboos
University in Oman

/ Lower intermediate

and upper intermediate

concordance-based CALL
on the learning of new
vocabulary

at two proficiency
level

(Experimental
groups working on
the concordance
version, while the
control groups
working on the non-
concordance
version)

post-tests
(Definition tests and
noveltext tasks)

experimental group
performed significantly
better in the novelktext
tasks.




Study

Subjects/Proficiency
level

Aims of evaluation

Research methods

Measurement

Results

Blappert (1998)

8 Korean
students/Possibly
intermediate

To test the learning effect of

concordance-based
materials focusing on the
differences between verbs

with similar meanings

Pre-experiment

(No control group.
All students did the
same concordance-
based tasks and
discussions)

Pre- and post-tests
(different test items)
at the beginning and
the end of the lesson

The average score of the
students for the pre-test was
60%, while the post-test
average was 87.5%.

Someya (2000)

40 Japanese
businessmen
! Possibly advanced

To test the effectiveness of a
web concordancer in
helping the learners write
business letters with fewer
errors

Experimental design
(The experimental
group was instructed
to consult the web
concordancer, while
the control group did
not have access to
the concordancer)

Error counting
(Preposition and
article errors in the
writing tasks
submitted by both
groups were
counted)

The experimental group
made significantly fewer
article and preposition
errors in the six tasks

analysed.

Watson Todd
(2001a)

25 postgraduate
students at King
Mongkut’s University
of Technology
Thonburi, Thailand.

! Possibly advanced

To investigate the ability of
learners to induce rules and
patterns from self-selected
concordances and to use
such induction to make self-
correction of their errors.

Non-experimental
(All subjects
followed the same
instructions but
investigated
different words)

First, concordance
lines that correctly
described or
illustrated the
learner’s induced
rules or patterns
were counted. Then,
successful
corrections based on
the induced rules
were counted.

Generally, the students
were able to induce valid
patterns from their self-
collected concordances and
make valid self-<corrections
of their errors, and there
was a strong correlation
between these two abilities,




NAIUITRBILING sgllabus AN

Source

Language area

Findings

Carter and McCarthy
18935a. 19950

= Ellipsis

e Tails used for remforcement (e g.
Tou're stupid, you are.)

e Left dislocation and topical
information (e.g. This fiiend of
mine, her son was in hospital ...)

e Indirect reporting with say and rell
in past continuous

A sampling of the items from a
longer list of recurring features of
spoken English found 1n the
CANCODE corpus, which offers
“great potential for new and revised
description and pedagogy™ (143).

Conrad 2000; Conrad
and Biber 2000

=  Register-specific descriptions

=  Adverbial marking of stance

“Corpus-based research has
consistently shown that grammatical
patterns differ systematically across™
registers. for example. 1n the way
adverbials are used as stance markers
in conversation, journalism and
academic writing (549).

Fox 1998

Vague language

Expressions such as something,
something like that, things like that,
etc. which are common features of
unplanned discourse and yet
noticeably absent from most
classroom language (29).




Sinclair and Renouf
1988

“Delexicalized” verbs

(e.g. make, do, put, take. etc.) “A
major feature of language which 1s
not currently taught in textbooks™

(153).

Willis 1990

Willis 1994

e The complex noun phrase
e Discourse-structuring language

=  Second conditional
e The passive
e Reported speech

These areas are found to be common
in corpora but underrepresented in
the conventional grammar syllabus,
and thus deserve more attention.

Corpus research suggests that the
attention given to these conventional
syllabus components may be
unwarranted. Willis suggests a more
lexical approach to bring them in line
with the data: for example. teaching
would with hypothetical meaning by
itself. teaching the passive
adjectivally. or presenting specific
verbs used to report speech or
thought.
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Research ToPics

. Linguistic analgsis On a corpus : (corpus linguistics . Refinements
and Reassessments 2009)

_The interpersonal function of going to in written American
English / Anna Belladelli

— Re~ana!gsing the semi-modal ought to: an investigation of its use

in th

e LODB, FLOD, Brown and Frown corpora/ Marta Degani

_ Onthe use of sPlit infinitives in E’nglish /Javier Calle~-Martin and

Antonio Miranda-Garcia

_ EXP
com

oring change inthe system of English Preclicate
Slementation, with evidence from corpora of recent

Eng

ish / Juhani Rudanko

47



Research ToPics

. Linguistic analgsis ona corpus : (Corpus iinguistics :
Refinements and Reassessments 2009)

_ Encocling of goal~clirectecl motion vs resultative aspect
in the COME + infinitive construction / Sara Gesuato

— A corl:)us-basccl analgsis of invariant tags in five
varieties of Englisii / Georgje Columbus

_ Discourse Presentation in EFL textbooks: a BNC-
]:)asecl stuc]g / Christopii Rﬂhlemann

_ Awful acUcctives: a tgpe of semantic change In Present—-
clag corpora / Goran Kje”mer

48



Research based on learner Corpus

L4 Y A

* Flowerdew (1998) 1l3auiiauaaizayagisaw HKUST Al expert

corpus MCC iafnEnaanttlu cause NU effect marker 3815 191

(misuse) TaNINLAU (overuse) liasnfin (underuse) asingls

* Altenberg ang Granger (2001 fnsSaufisuns lddndianuinig
19 (high frequency word) #aeiSBunaziinaainIm lagidandnin

make 1lunsdifdne

* aigisauiuw Wind ldananiinnnidulundadaaiull anannsans

TouNH1SD Lu

* dayanI¥giIsuNIan ICLE MeufuaAazayalangainien Louvain
Corpus of Native English Essays (LOCNESS) WUIHISBUANTT AN
make luanuue delexical uses aanidaasniun wazldiu
causative uses WANEWNY IuNgNESaY laaunFauemaian 12y
causative uses ¥ luanefiinisauzmnsaas 18 lumihfiddaanin

LANYDINEN



Research based on learner Corpus

* Sugjura (2002) ANBANNIIEDIAIUTINYITINYBIELIBUNTEN

WS AUNYUNVLRANY BN

* Sugjura AapaNisaesnNinsldeung s
(collocational knowledge) 2aegiFBunMNSInguenIdily
Tas@nsSauiauaiud fixed expression 1415 1l 1281
A diauis: laa lmai (paraphrase) Nndayaii ldanngisau
fiazszTom i ldTsunsy n-gram adsenfidafiusan
sufludayazandansds 356vin IRladayadUngsnd
WguAsesnulagau uadwuingisauing ldsduuuananiz

ADIAULANAIIINNLINYDINEN



Research based on learner Corpus

* Neff et al. 200%) fnun151% modal verbs (can, could, may,
might and must) wazn3eN rePorting verbs (suggest, wonder,
argue, explain, express, recognise, say, show, and state) ‘lusj
BEUMBIBINHINAUNBILNE19) T Laun Spanish,
Dutch, ltalian, French uaz German o ldnasdoya ICLE

* wudngisauduu Tanld modal verb naninnaiuly (overuse)
w30 lupatiuly (underuse) WaigunuIUdgu Tagay
asnuNuI 291 luaIuanIns e reportingverb

1RNVDINHIZINNT LFAN NN AN INATILAZH AN AINN
AN ULDUNIN



Error tagging

* Dulay, Burt, and Krashen (1982) yafisnsduundaiiailuans

UszLnn

+ ilszanusniiludayanisn a9 NSENINALIIERA N3
ldaiia Fdafianelignnsal dafianslgndanie ansldan
[ v
UNUN LT uaU
* ilszaniaaaiiudaiianiegl i anen dznaia aaui ey
+ {lagiiu nsnnudaiiaiunisiinuunnasuuaaIgayan LS EY
Feazuoesaiuszuudan nmsinudsie ld lansudlasudsu

aasunizen daazaaravsaanysaluuy uallunsiuiinindezlsh

ALY



Error tagging

4
(%4

* Granger (200%) namieszuumsinnugaiafifniu asiianansaedlszns fs

* ) v Wnsandudayaduluuuy consistent Lifianuuansnefingia
Wasugifdudafia wdasdinisdavigfisn1sindudefinfiasdaauas
AALIU

* 2) Fafinfirnduiuas Wdayafiisawaung \Fdnsuiinssidatinisas
619 16 we luansdsdduidalifidayafinnnifuludivin Weansldeann
(informative and manageable)

* 3) fianuianguisanafissindnvsoauuiingnes Tussninenisnndu
Fafin wazanusasen I ldihevdnnfiddudefinadiand?
(flexible)

* 4) gaEpeufingnee) fildmsas1Fldtudayagndug niansdug dae

(reusable)



Error tagging

Q

* seuudilganudatiagelsldddannasfiiily
NIATFIULALINY

* Nicolls 200%) aSungfivseuunisninudaia 1y
Cambridge L earner Corpus 7 g 5ununsunn

RIAISIE <#CODE>wrong wordlcorrec’tecl

word</#CODE> fainaiu lraiaz lgaianusdas

s luASaerNIguAnIaUaNUSANTDRA GABNES

usnuandszan Il Asnushiansuandseinngas



ClLC error tagging

c o =

o o

V4 Q“?;ﬁﬁ\i

wrong Form used

something Missing

word or phrase needs Replacing
word or phrase is Unnecessary
(i.e. redundant)

word is wrongly Derived

o O »

-

< < 4 9 =z

o o

?‘Hﬂﬁl?ﬁﬂﬂdﬂﬂﬂ word class
Pronoun (Anaphoric)
Conjunction (linking word)
Determiner

AdJective

Noun

Quantifier

Preposition

Verb (includes modals)

Adverb (-IY)



ClLC error ta%i ng,

* He died <#MP>we|.We</#MP> buried him the next clag.
= an full stop Fosurladian1sunuii we dag . We
* MP= Punctuation Missing
* RP= Punctuation needs Replacing
* UP =Unnecessary Punctua’cion

* PRAAYINY false friend ANNLAIY5HE FF WLAIATNAIESHAUDN

worcl class

* agreement error AMMAUAIETHE AG LAIAINAILSHALDN word

class

* JIAFEIYIU error LUUATNY) BANIN



ClLC error ta%i ng,

* 5%d AS (incorrect Argument Structure) lefnsainauIu argument lad
wWuldeaunals wazlidanisansailudainisnenna1asng *he

explained me ¥isaNa LN UasNg *he told to me

* 9d AS lansdiiuld double objec‘c H@. *it caused trouble to me 9
anaAuLiu <#AS>it caused trouble to melit caused me trouble</
#AS>

* 5%d SA (American Spelling) anuasslii lgdaiin warnnuliide
Usz Tazd I ladninisauazsinaues Idmenasangueauuy lvu

* S%d SX (SPe”ing confusion error) Gl,ifﬁ’m”uﬁauuaﬁ’]ﬁﬂﬁ@’ﬁ'ﬂuazﬂmﬁm

WWudnafienananu 1w to/too, their/there and weather/whether



ClLC error ta%i ng,

* NITANNUTDAATINITOINNTDUNU LA

* |liketo <#5>hospitelize| hospitalise</#5> my relatives
UanIdunsdacNaaANe

* MNINBEUABINTUNNBAY ‘put them up’ 38 ‘have
them to stay’ (show them hospitalitg) AINUTIAIFANNL
AIUNA RY A2l <#R\/><#S>hosl:>itelizelhosl:)italisex /
#5>l|:>ut ul:></#R\/>. HBNIYAINNIN hospitelize 1un1s
aeNafin ANfignAe hospitalize um9399 Tutszlaaiing 1
N381 put up AN



ClLC error ta%i ng,

* lunsmaudaiia gatasziinaznuNAIsuAnEa lanInnIwnilg
38 129U *He said me that ... @wsauntilu He said to me that
%38 He told me that

* ANONNADILADNANNLLDRABDENLT HANNITABNWLIYINSNEN

BUUNUNISEULAEUNINNGR

» lunsdifl naud argument structure 2B4ANIENZA INaZBILAN
NINNIINTUARINTEN WANUABAALTIN He said <#MT>Jto</
#MT> me that’ N’]ﬂﬂ’j’lﬁﬁ)ﬁzt‘ﬂu ‘He <#RV>saicl|tolcl</#RV> me
that Snvismsnndusuuwsniir Wi euivinaes 19n5en say W

gnatnls Andhaeuliasensldnden say 114 tell wnu



ICLE error tagging

* Szuuf 19 W ICLE Usznauaian1snnnudaya 3 52al error
clomain error categorg LLae word ca’cegorg w%awmﬂﬁﬁ
+ lilausndaiainiudpinas (error) vsatiluifispRanane

(mistake) lTTuEaIN1591A12iDILARZANLEY

* lawudaiauanvuin lraidewengasmiulssinndoiin
8UUTHANYBIAININU IND FAINABDNITILATIEN LU ADINIT

wizalaninnaigInaa uwun tiuau
* ilszanzasanazninuassaiaawizaungninuIniiudaiia
laile L Tusunsn POS tagging wwsnzliwi lannugndaaiia 1

AL IURISEUNE



ICLE error tagging

Ermror Domains

Ermror Categories

<F> Form <AGL> Agglutination
<MAJ> Upper/lower case
<DIA> Diacritics
<HOM=> Homonymy
<GRA> Other spelling errors
<M> Morphology <MDP=> Denvation-prefixation
<MDS=> Dernivation-suffixation
<MFL> Inflection
<MFC> Inflection-confusion
<MCO= Compounding
<G> Grammar <CLA> Class
<AUX> Auxihary
<GEN> Gender
<MOD=> Mode
<NBR> Number
<PER> Person
<TPS> Tense
<VOI> Voice
<EUF> Euphony




Error Tags forthe NICT ULE Corl:)us (Jzume et al. 2005)

Tag

Error category

NOUN

<n_inf>.</n_inf>
<n_num>..</n_num>
<n_cs>..</n_cs>

<n_cnt>.</n_cnt>
<n_cmp>..</n_cmp>
<n=lxc>...</n=lxc>

Noun inflection

Noun number

Noun case
Countability of noun
Complement of noun
Lexis

VERB

<v_inf>.</v_inf>
<v_agr>..</v_agr>
<v_fml>.</v_fml>
<v_tns>.</v_tns>
<v_asp>..</v_asp>
<v_vo>.</v_vo>

<v_fin>.</v_fin>
<v_ng>..</v_ng>

<v_gst>.</v_gst>
<v_cmp>..</v_cmp>
<v_lxc>.</v_lxc>

Verb inflection
Subject-verb disagreement
Verb form

Verb tense

Verb aspect

Verb voice

Usage of finite/infinite verb
Verb negation

Question

Complement of verb

Lexis



MODAL VERB

<mo lxc>.</mo_lxc>

Lexis

ADJECTIVE

<aj_inf>.</aj inf>
<aj us>.</aj us>

<aj num>.</aj num>
<aj agr>.</aj agr>
<aj gnt>.</aj gnt>

<aj_ cmp>.</aj cmp>
<aj lxc>.</aj lxc>

Adjective inflection

Usage of positive/comparative/superlative of adjective
Adjective number

Number disagreement of adjective

Quantitative adjective

Complement of adjective

Lexis

ADVERB

<av_inf>.</av_inf>
<av_us>.</av_us>

Adverb inflection
Usage of positive/comparative/superlative of adverb

<av_pst>.. </av_pst> Adverb position
<av_lxc>.</av_lxc> Lexis
PREPOSITION

<prp cmp>.</prp cmp>
<prp lxcl>.</prp lxcl>

<prp 1.xc2>...</pzp_1xc2>

Complement of preposition
Normal preposition
Dependent preposition

ARTICLE

<at>.</at>

Article /o N\




PRONOUN

<pn_inf>.</pn inf>
<pn_agr>.</pn_agr>
<pn_cs>.</pn_cs>

<pn_lxc>.</pn_lxc>

Pronoun inflection

Number/sex disagreement of pronoun
Pronoun case

Lexis

CONJUNCTION

<con_ lxc>.</con_lxc>

Lexis

RELATIVE PRONOUN

<rel cs>.</rel cs>
<rel lxc>.</rel lxc>

Case of relative pronoun
Lexis

INTERROGATIVE

<itr lxc>.</itr lxc>

Lexis

OTHERS

<o _je>.</o je>
<o_lxc>.</o_ lxc>
<o_odr>.</o _odr>
<o_uk>..</o_uk>
<o uit>.</o uit>

Japanese English
Collocation

Misordering of words
Unknown type errors
Unintelligible utterance




Examples

o There are <at crr= “a’>< /at> lot of books.

o There are <o_Ixc crr= “alot of’>lot of</0_Ixc>

]DOO ‘(S .

2 J Theg are <v_Ixc crr= “Wa’cching”> Iooking< /v Ixe>

monkegs.

* Theg are <v~l><c crr= “watching”> |oo‘<ing<PrP~|ch

crr= “at”> </ PrPchZ></v_~|xc> monkegs.
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