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Abstract 

Teaching language is not like teaching other subjects. It is not exactly about sharing and 

providing knowledge to students. Since language is about communication, students' activities 

in terms of communication, e.g. listening, speaking, and writing, are crucial in their learning. 

A lot of language teachers, therefore, focus their teaching on various techniques to encourage 

students' participation. Nevertheless, language learning is inevitably related to linguistic 

knowledge, which can be acquired implicitly or explicitly. 

 

The use of corpora can contribute to language learning in both implicit and explicit ways. 

Corpora have been introduced in language teaching as another approach to teaching 

language. Data-driven learning views language learning as a kind of research process in 

which students are expected to discover the knowledge themselves. In Thailand, though 

corpora are not widely used in ELT, in many universities corpus-based research, such as 

move analysis on academic writing, experiments on the use of concordance and corpora in 

ELT, the creation of Thai learner English corpora, errors and performance analysis of Thai 

learners on prepositions and collocations is now active.  

 

The use of concordance and corpora is an example of how current technology can be applied 

to ELT. Other innovations, such as Blogs, Youtube, Facebook, Skype, and smart phones, 

have also been studied to explore their use in ELT. With the rapid growth of technology, 

language learning is no longer restricted to the same old learning environment. It is our duty 

as teachers to help strengthen students' linguistic ability by seeking and adapting new 

innovations for language learning. 
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บทคัดย่อ 

การสอนภาษาแตกตา่งจากการสอนวชิาอื�นๆ เพราะการสอนวชิาอื�นๆ เป็นการสอนเนื�อหาความรู้แก่ผูเ้รียน แตภ่าษาเป็น

เรื�องของการสื�อสาร จึงมีความจาํเป็นตอ้งจดัใหมี้กิจกรรมตา่งๆ ไม่วา่จะเป็นการอ่าน การเขียน การฟัง และการพดู ใหอ้ยูใ่น

กระบวนการเรียนการสอนภาษาดว้ย อาจารยผ์ูส้อนภาษาจาํนวนมากจึงไดพ้ฒันาเทคนิคและวธีิการตา่งๆเพื�อใหน้กัเรียนได้

มีส่วนร่วมในกิจกรรมเหล่านี�  แตอ่ยา่งไรก็ตาม การเรียนรู้ภาษานั�นก็ยงัเป็นเรื�องที�เกี�ยวขอ้งกบัความรู้ในตวัภาษาไม่วา่จะเป็น

การเรียนโดยทางตรงหรือโดยทางออ้ม 

 

คลงัขอ้มูลภาษาสามารถนาํมาใชช่้วยในการเรียนรู้ภาษาไดท้ั�งทางตรงและทางออ้ม การใชค้ลงัขอ้มูลภาษาถูกมองวา่เป็นอีก

แนวทางหนึ�งในการสอนภาษาที�เรียกวา่ การเรียนรู้จากขอ้มูล โดยมองการเรียนภาษาเป็นลกัษณะคลา้ยกบัการวจิยัทางภาษา

ที�ผูเ้รียนแสวงหาความรู้ดว้ยตนเองเป็นสาํคญั  ในประเทศไทย แมว้า่การใชป้ระโยชน์จากคลงัขอ้มูลภาษาจะยงัไม่แพร่หลาย

นกั  แตก็่มีงานวจิยัที�เกี�ยวขอ้งกบัคลงัขอ้มูลภาษาจาํนวนหนึ�งเกิดขึ�นในหลายมหาวทิยาลยั เช่น การศึกษาอตัถภาควเิคราะห์

ในงานเขียนวชิาการ การทดลองใชค้ลงัขอ้มูลและโปรแกรมคอนคอร์แด๊นซ์ในการสอนภาษา การสร้างคลงัขอ้มูล

ภาษาองักฤษของผูเ้รียนชาวไทย การวเิคราะห์เปรียบเทียบการใชภ้าษาของผูเ้รียนกบัเจา้ของภาษาในประเด็นตา่งๆ เช่น การ

ใชค้าํปรากฏร่วม การใชค้าํบุพบท เป็นตน้ 

 

การใชโ้ปรแกรมคอนคอร์แดน๊ซ์และคลงัขอ้มูลภาษาเป็นตวัอยา่งหนึ�งของการใชเ้ทคโนโลยเีพื�อการเรียนการสอนภาษา  ยงั

มีเทคโนโลยอืี�นๆ เช่น เวบ็บลอ็ก ยทููบ เฟสบุค๊ สไก๊ป สมาร์ทโฟน ฯลฯ ที�มีผูท้ดลองนาํมาใชป้ระโยชน์ในการเรียนการ

สอนภาษาองักฤษ ดว้ยเหตทีุ�เทคโนโลยมีีการพฒันาแบบกา้วกระโดด ทาํใหก้ารเรียนการสอนภาษา ณ ปัจจุบนัไม่ไดถู้ก

จาํกดัดว้ยเงื�อนไขเดิมๆอีก จึงเป็นหนา้ที�ของอาจารยผ์ูส้อนที�จะเสริมสร้างความสามารถทางภาษาของนกัเรียนโดยรู้จกัปรับ

ใชป้ระโยชนจ์ากเทคโนโลยใีหม่ๆเพื�อการเรียนการสอนภาษา 

 

คาํสาํคญั : คลงัขอ้มูลภาษา,  การเรียนการสอนภาษาองักฤษ , เทคโนโลยใีหม่ 
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1. Introduction 

Teaching English is an important job in this time of globalization. But despite many efforts 

and many years in English language learning, a lot of Thai students still do not feel that they 

are competent enough in English. This is the basic problem of ELT that has been talked about 

publicly in Thailand. There is as yet no best solution to this problem. This paper is an attempt 

to understand the problem and explore what could be an option for improving the teaching of 

English in Thailand. 

 

Teaching English or any language is different from teaching other subjects like linguistics, 

physics, or mathematics. For other subjects, teaching is about conveying the information in 

that subject. Teachers can go on with their lectures or discussions without worrying whether 

students pay much attention in class, as long as those students have sufficient knowledge to 

pass the final exam or can conduct their own research. Teaching English cannot be done in 

the same way as teaching physics or linguistics because learning a language is not solely 

about acquiring knowledge. Language is about communication. Whether someone is good in 

English can be determined from his or her performance, or language proficiency. 

 

That may be the reason why we can see a lot of teaching techniques being used to encourage 

students to participate in class. That is why we can see a lot of research focusing on the 

different effects of techniques or methods for teaching English and a lot of research focusing 

on task-based language teaching to improve students' language skills by creating tasks that 

facilitate collaborative interaction. That is what many English language teachers are doing 

here in Thailand. But with different cultural backgrounds, teachers have to be aware that 

some techniques or methods may not suit Thai learners. So, it is not as easy as adopting any 

techniques or methods that work well in the West and expecting the same result here. Getting 

Thai learners to participate in communicative tasks might be difficult because Thai learners 

are not as articulate as Western learners. Moreover, Thai learners at the present time may 

behave differently from students in the past. That is why each teacher has to find a way of 

teaching effectively.  

 

Nevertheless, we cannot deny that learning a language is also learning linguistic knowledge 

of the language. Some researchers have been talking about the correlation between language 

proficiency and metalinguistic knowledge, which is described in Roehr (2008, p. 174) as 

“learners’ ability to correct, describe, and explain L2 errors”. So, teaching English is not 
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entirely about getting students involved in reading, writing, speaking, and listening. We have 

to be certain that they can use the language properly and that they have metalinguistic 

knowledge and are able to correct and explain errors. 

 

The question is how we are going to provide them with the metalinguistic knowledge. We 

can tell them explicitly what the knowledge is. But it does not guarantee that we can teach 

them all the linguistic knowledge and that they would be able to learn it all. What we should 

do is to teach them how to acquire or understand language on their own. One way to do that 

is to use corpora and computer technology in language teaching. 

 

2. Corpora in ELT 

Corpora have been extensively used in language teaching. In fact, corpora are widely used in 

other fields of study. In natural language processing, they are primarily used in training a 

computer to understand certain phenomena of a language via a statistical model and process 

the language based on that statistical information. In lexicography, corpora are certainly the 

source of knowledge for extracting words and meanings. In linguistics, corpora are like 

evidence of language uses that linguists examine to answer linguistic research questions. In 

translation studies, parallel corpora are used for studying characteristics of translated 

languages, which are regarded as translational norms (Baker, 1993, p.246). In language 

teaching, both native corpora and learner corpora are a very useful resource for language 

teaching.  

 

The corpus is defined as “a collection of pieces of language text in electronic form, selected 

according to external criteria to represent, as far as possible, a language or language variety 

as a source of data for linguistic research” (Sinclair, 2005, p. 23). Since a corpus is a large 

collection of language data, we need some tools in exploring the data. Basic information that 

we can get from any corpus is the frequency of usages, samples of authentic uses, and the 

tendency that certain words will co-occur with certain words, or what we call collocation. 

There are a number of tools that we can use to explore a corpus. The basic tool is 

concordance software such as AntCoc, MonoConc, WordSmith. Some tools, such as 

ConcGram (Greaves, 2009), Word Sketch (Kilgarriff et al., 2004), are more delicate and 

designed for more advanced users. 
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Figure 1 is an example of a screen from the concordance software AntConc. We can see the 

list of files in the corpus we are using, the total tokens of words and word types, the list of 

words and their frequency, which can be sorted by frequency or by word form. Figure 2 is the 

display of concordance in the form of keyword in context, where we can sort the list of 

occurrences by the right context or the left context. Usually, concordance software also has a 

function to display collocates of the keyword, which are determined by some statistical 

methods.  

 

Figure 1: AntConc displaying word frequency list 
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Figure 2: AntConc displaying concordance output 

 

In ELT, some think that the use of corpora leads to a new approach for language learning 

called data-driven learning (Johns 1991, 2002), or what some people call a “corpus-

informed” approach, which is a kind of discovery learning. In this approach, students are 

encouraged to explore corpora or authentic language data, and generalize knowledge from the 

corpus. They will act like a researcher seeking to know more about the language they learn 

on their own. This is a change to inductive learning. To explore the corpus, a basic 

computational tool like concordance is required. Students can search for samples of usage of 

a keyword or phrase. The software will extract the data and display them in the form of the 

keyword in contexts (KWIC) so that the users can easily manage the data by sorting contexts 

on the right or the left side of the keyword. Presenting language in this way will make the 

learners easily see patterns of usage. They can see which words are likely to collocate with 

the keyword. 

 

For this approach to work, students have to be trained and have some experience in 

interpreting concordance output. Whether this is possible for students in general is still a 
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question. But some people, such as Bernardini (2004), believe that it works well at least from 

her experiences in teaching English for advanced learners at the undergraduate level. She 

found the results to be positive. Her students were shown how to use the British National 

Corpus and other corpora. Then they were asked to carry out a project initiated by 

themselves. At the end, the results and strategies used in their search were brought into 

discussion in class. The students were also able to come up with suggestions for further 

studies as a result from exploring the corpora. Besides Bernardini (2004), others such as 

Cobb (1997) and Gavioli (2005) also support the introduction of this corpus-driven method. 

 

However, some do not believe that this new approach is going to happen any time soon 

because it requires dramatic changes for both teachers and students. Teachers will no longer 

be the source of knowledge. They will become like a coach while students will have to work 

more on their own. Some students may prefer spoon-feeding in the same old way. Some 

teachers may not feel comfortable because they do not know all the answers in advance. They 

will have to admit the fact that by exploring real data, students may encounter some usages 

that the teachers may not be able to explain immediately in class. 

 

Therefore, there is another group of people who do not have a very strong belief in using 

corpora in ELT. They instead view corpora as a useful resource for language teaching. A 

corpus can provide us with useful information about the language that we can use in teaching 

as a source of knowledge. We can use the corpus to help answer specific questions about 

certain words, phrases, or structures. We can use the corpus to spot the problems of learners 

by doing error analysis on a learner corpus. We can know better what should be the priority 

in teaching when we compare the learners’ performances and the natives’ performances.  

 

Corpora have been used for producing better references in ELT. English dictionaries 

nowadays are mainly based on corpora larger than hundreds of millions of words. Many 

grammar and course books are also constructed on a corpus basis. 

 

When we explore both native and learner corpora, we can come up with ideas of what the 

syllabus should be. One idea is to emphasize top frequency words, which is known as lexical 

syllabus. The idea was introduced in 1950 and the General Service List (West, 1953) is 

produced on the basis of this idea. In addition, corpora can be used for preparing materials 
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that suit a task or assignment. Examples of exercises created from concordance outputs are 

shown in Figures 3-4. 

 

Figure 3: A gap-filling exercise (Mallikamas, 1999, p.8) 

  

Figure 4:  An exercise on polysemy (Mallikamas, 1999, p.9) 

 

Whether the use of corpora in English language teaching is corpus-driven or corpus-based, 

the use of corpora has led language teachers to realize the importance of lexical and 

phraseological units in language teaching. (See Meunier and Granger, 2008). Corpora are 
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now widely used in ELT worldwide. And it is now easier to work with corpora. There are 

many corpora that can be accessed online. For example, at the web site http://corpus.byu.edu, 

we can search many English corpora like the British National Corpus and the Corpus of 

American English. Besides using corpora created from collecting texts that meet the criteria, 

some have started using the web as a corpus. WebCorp (http://www.webcorp.org.uk/) is a site 

where we can search for a keyword using search engines like Google or Alta Vista but the 

results are displayed in the concordance format. 

 

3. Research on Corpora in Thailand 

In Thailand, although the use of corpora in ELT is not widely employed, there are a number 

of significant movements going on in many universities. There is research on ESP using 

specialized corpora like the work of Kanoksilapatham (2007) at Silapakorn University on 

move analysis of scientific texts, and the work of Getkham (2010) at the National Institute of 

Development Administration on multidimensional analysis of applied linguistics articles. 

Some research has explored the effects of corpora and concordance in the classroom, such as 

Sripicharn (2003, 2004) at Thammasart University, Sarawit (2008) at Naresuan University, 

and Supatranont (2005) at Rajamangala Lanna. While not all of them find the effects to be 

statistically significant, the use of concordance in the classroom received positive responses 

from their students. 

 

At Chulalongkorn University, corpora related to ELT were created and placed online. The 

first one is the Thai learner English corpus, a collection of essays written by undergraduate 

students from two universities, Chulalongkorn and Thammasart universities. It can be 

accessed at the site http://ling.arts.chula.ac.th/TLE/. Another corpus that might be useful for 

ELT is the English-Thai parallel corpus, which is a collection of translations of novels from 

English to Thai. This can be accessed at http://ling.arts.chula.ac.th/ParaConc/. With the use of 

these corpora, research focusing on Thai learners’ performances can be analyzed and 

compared with those of native speakers. For example, Mallikamas et al. (2010) use a learner 

corpus to study collocation errors. Aroonmanakun (2007) analyzes Thai learners’ use of 

prepositions. These are only some examples of corpora research in Thailand.  

 

Using corpora and computer tools such as concordance is just one example of how 

technology can play a part in ELT. The use of technology has been known as CALL 

(computer assisted language learning). The benefit of using computer-aided learning is that 
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students can learn at their own speed; they can learn in an environment that is friendly to 

them; they feel less embarrassed when making a mistake. But the use of technology is not 

independent from approaches in ELT. Many researchers have been using emerging 

technology in task-based language teaching (TBLT). The book, Task-based language 

learning and teaching with technology, (Thomas and Reinders 2010) is a good example of 

this combination of computer assisted language learning (CALL) and task-based language 

teaching (TBLT). 

 

4. Using emerging technology for ELT 

Many English language teachers have already tried using emerging technology in their 

teaching. Some explore YouTube (Terantino 2011), Google (Chinnery 2008), web blogs 

(Reagin 2004), Facebook (Blattner and Fiori 2009, Donmus 2010). YouTube is a very good 

source for finding video materials for teaching. Using video clips in ELT is not new. 

Terantino (2011) suggested that the use of YouTube could shift the focus from learning. It is 

expected that students will learn without realizing that they are learning through YouTube 

activities. In addition, students can find a lot of videos on YouTube for foreign language 

learning. They can learn not only the language but cultural information. And it is also useful 

for setting up a task and letting students publish their activities on YouTube.  

 

Chinnery (2008) wrote about GALL or Google-Assisted Language Learning. He presented 

various ways that Google can be used for learning a language. He talked about different 

information we can get from Google. For example, for the word “coffee”, we can get the 

correct spelling if we mistype it. We can get content information for the word from the search 

result. We can use the wildcard character *, e.g. “I drink * coffee”, to search for possible 

words that can occur in the position of *. We can search for what synonyms of a word by 

using “~” in front of the word.
1
 For example, when searching “~car ~accident”, we get results 

like “car crash”, “traffic accident”, “traffic safety”, etc. We can use Google Trend to find out 

how the keyword has been searched in different countries. This could be useful when we 

want to introduce students to cultural differences. With all these facilities, Chinnery suggests 

that Google can be used like CALL, as he calls this Google-Assisted Language Learning. In 

fact, if we explore Google in detail, we can see that Google can be used in many ways for 

ELT. With the advanced search option, we can limit the search to a specific region, or a 

                                                           
1
 This feature is called synonym search by Google. But the results can be related words rather 

than synonyms. 
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specific domain. Then, we can see the number of different hits from different search settings. 

This is another way to look at cultural differences through language uses. Moreover, with the 

introduction of Google translation, although the results of translation into Thai may not be 

good, it is interesting to bring the results into class and learn English through this activity. 

 

Facebook is, of course, one of the most popular social media now. With 500 million users in 

2011
2
, it is one of the biggest social networks. Facebook is used to share information among 

friends in the social network. Friends in the network will be notified of profile changes, new 

wall postings, new photos, new videos, etc. A group can be created for people who share the 

same interest. It can be an open or restricted group. This kind of utility would be useful for 

sharing class information. Thus, it is not surprising to find that many teachers are now using 

Facebook for their classes. Blattner and Fiori (2009) have pointed out the potential of 

Facebook, especially the ability to create groups, as a useful means for pedagogical practice. 

They suggest that we use this group feature for creating a community of learners. The teacher 

can create a group for a particular class. Or their students can join many groups devoted to 

language learning. This would help them realize the possibilities of e-learning that are already 

there, and foster the habit of learning on their own. Using Facebook is not new for students 

since they are already using it to communicate and play games with their friends. What we 

could do is merely to direct them to academic possibilities. Blattner and Fiori (2009) also 

emphasize the use of Facebook to raise students’ socio-pragmatic competence and promote 

cross-cultural communication because students can communicate with students of other 

languages worldwide. Thus, activities on Facebook can help in raising their pragmatic 

awareness as well as practicing communication. An interesting introduction to Facebook for 

ELT can be seen on Youtube at http://www.youtube.com/watch?v=azQbYH2_uaM. 

 

From this video introduction, we can see that besides using Facebook for sharing 

information, there are some applications that might be useful for education. For example, the 

application “CiteMe” could be used to search and display the bibliography of a book in 

different style formats. The application “Word Challenge” is a game for creating possible 

words from given letters. This is an example of the concept of educational games through the 

use of Facebook. The concept of edutainment or using games in learning is discussed in 

Donmus (2010). He talks about another learning environment called the game-based learning 

                                                           
2
 http://www.facebook.com/press/info.php?statistics 
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environment. This refers to games designed for educational purposes. He argues that learning 

through a game-based environment would certainly attract students’ attention and increase 

their motivation and their retention. Game-based education nowadays is no longer a matter of 

a single user playing against a computer, but it can be a collaboration of many users through 

the internet. So, he encourages more research studies to be done on the effects of educational 

games on foreign language learning through social networks like Facebook. 

 

There are many possibilities of using Facebook. Besides creating a group for the class and 

communicating within the group, we can also introduce students to other groups related to 

learning English, or we can ask them to find a Facebook group that is useful for learning 

English. Then, we let them join the group and at the end we can ask students to report their 

activities and what they have learnt from those social groups. 

 

5. Conclusion 

It can be concluded that corpora and these emerging technologies are being used more widely 

in ELT. Whether it is really a new approach or a new way of teaching foreign languages 

effectively is something English language teachers have to find out if they decide to adopt 

these technologies. Actually, many teachers worldwide already enjoy using these 

technologies in their classes. Indeed there are some groups and web sites devoted to this use 

of technology (see useful resources).     

 

However, some teachers may not want to be involved because they do not feel comfortable 

with the use of technology. The idea of technology affecting education is not something new. 

Every time new technology is invented, people always expect that there will be dramatic 

changes in education. Take the radio and television as examples. When they were first 

introduced, people thought that they would bring education directly inside our living rooms at 

home. But it did not turn out that way. Mostly radio and television have been used for 

entertainment and their content is controlled and created for commercial purposes. However, 

with the use of the internet right now, things are quite different. It is more difficult to control 

the internet than radio or television. And the most important thing that we have to be aware of 

is that technology is changing very rapidly. As we all know, recently cutting edge technology 

can quickly become old and obsolete. Like it or not, new technology is going to be in our life 

in our education. If we are going to retire in a few years, we may not have to worry much. 

But if we still have ten more years in teaching, we are going to teach young students who are 
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more familiar with technology than us. They are what Prensky (2001) called “digital natives”. 

They start using technology like smart phones or iPad when they are in primary school.  

 

Some schools have started using iPad in their education. Whether the use of iPad will help 

children in learning, we do not yet know. But we know for sure that these kids are growing 

up equipped with technological abilities. Their way of life is different from ours. They will 

not enjoy going to classes in the same old environment we used to. A lot of teachers have 

been complaining that students nowadays are not like them. They do not pay attention to the 

class. Their attention span is quite short. They talk a lot in the classroom. We used to silence 

them by keeping them busy writing down notes from slides. That no longer works. They can 

get all the content on a slide by taking a picture with their smart phones. Maybe we have to 

admit that we are going to see increasingly more students with different lifestyles. We have to 

understand how they grow up.  

 

According to Prensky (2001), “Digital Natives are used to receiving information really fast. 

They like to parallel process and multi-task. They prefer their graphics before their text rather 

than the opposite. They prefer random access (like hypertext). They function best when 

networked. They thrive on instant gratification and frequent rewards. They prefer games to 

‘serious’ work” (p.1).  

 

Therefore, the problem of education may not be because those kids are less intelligent than 

older generations, but maybe the education system itself can not adjust to the changing 

environment. So, maybe it is not about how to make them behave like students in the past. 

Maybe it is about how to adjust the learning environment to fit their habits. We have to 

follow technology not because we are crazy about it or because it attracts students, but 

because the world is changing very fast and we should use what the students are familiar with 

when teaching them. If we browse through the web, we can see lot of information out there 

that we can use in teaching language. Corpora and concordance tools are one thing. But with 

the advances in Artificial Intelligence technology, we can easily use speech synthesis, speech 

recognition, or even machine translation. Language teaching is no longer constrained in the 

small classroom. We can extend it and bring the world into our class. Teaching language 

should not be boring. It should be fun and enjoyable for both students and teachers. If we are 

not trying to understand and adapt to the changing world, maybe the problem is not that 
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students at this time are worse than students in our time. The problem may lie in us who 

cannot deal with the changing world. And we may be the real problem of education. 

 

Acknowledgements 

This work is supported by The National Research University Project of CHE (HS1153A) and 

by Chulalongkorn University Centenary Academic Development Project. 

 

References 

Aroonmanakun, Vilaivan. (2007). A comparison of English preposition usages of Thai 

students and English speakers: A corpus-based study. In Thoughts, June 2007, 1-31. (in 

Thai)  

 

Baker, Mona. (1993). Corpus linguistics and translation studies: Implications and 

applications. In Mona Baker, Gill Francis and Elena Tognini Bonelli (Eds.), Text and 

Technology in honor of John Sinclair. Amsterdam: John Benjamins. 

 

Bernardini, Silvia. (2004). Corpora in the classroom: An overview and some reflections on 

future developments. In John Sinclair (Ed.), How to use corpora in language teaching. 

Amsterdam: John Benjamins. 

 

Blattner, Geraldine and Melissa Fiori. (2009). Facebook in the Language Classroom: 

Promises and Possibilities. International Journal of Instructional Technology & Distance 

Learning. 6(1). retrieved from http://www.itdl.org/journal/jan_09/article02.htm 

 

Chinnery, George M. (2008). On the Net. You’ve got some GALL: Google-Assisted 

Language Learning. Language Learning & Technology, 12(1), 3-11. 

 

Cobb, T. (1997). Is there any measurable learning from hands-on concordancing? System, 

25(3), 301-315. 

 

Donmus, Vildan. (2010). The use of social networks in educational computer-game based 

foreign language learning. Procedia Social and Behavioral Sciences, 9, 1497–1503. 

 

Gavioli, L. (2005). Exploring corpora for ESP learning. Amsterdam: John Benjamins.  



15 

 

 

Getkham, Kanyarat. (2010). A Corpus-based analysis of applied linguistics research articles: 

A multidimensional analysis. In Moskowich-Spiegel Fandino. I., Garcia, B., Martin, I., & 

Sandino, P. (Eds.) Language windowing through corpora. Visualizacion del lenguaje a 

traves de corpus. Part I. Proceedings of CILC 2nd International conference on corpus 

linguistics. University of A Coruña, Spain.  

 

Greaves, Chris. (2009). ConcGram 1.0: A phraseological search engine. John Benjamins. 

 

Johns, Tim. (1991). Should you be persuaded – Two samples of data-driven learning 

materials. In T. Johns & P. King (Eds.) Classroom Concordancing, ELR Journal, 4, 1-16.  

 

Johns, Tim. (2002). Data-driven Learning: The Perpetual Challenge. In B. Kettemann and G. 

Marko (Eds.). Language and Computers, Teaching and Learning by Doing Corpus 

Analysis. Proceedings of the Fourth International Conference on Teaching and Language 

Corpora, Graz 19-24 July, 2000, Amsterdam: Rodopi. 107-117.   

 

Kanoksilapatham, B. (2007). Rhetorical Moves in Biochemistry Research Articles. In 

Douglas Biber, Ulla Connor, and Thom Upton (Eds.), Discourse on the Move. John 

Benjamins. 

 

Kilgarriff, Adam, Pavel Rychly, Pavel Smrz, David Tugwell. (2004). The Sketch Engine. 

Proc EURALEX 2004, Lorient, France; 105-116. 

 

Mallikamas, Prima. (1999). Applications of Corpora in Language Teaching. Thai TESOL 

Bulletin. 12(1), 1-17. 

 

Mallikamas, Prima, Somjit Jirananthiporn, and Raksangob Wijitsopon. (2010). The Roles of 

collocations in English Language Learning and Teaching. In Patama Attanatho and 

Pradittatsanee (Eds.), Chulalongkorn-Thammasat Conference Proceedings 2009. 

Bangkok: Academic Publications Project, Faculty of Arts, Chulalongkorn University, 47-

78.  

 



16 

 

Meunier, Fanny, and Sylviane Granger. (2008). Phraseology in foreign language learning 

and teaching. Amsterdam: John Benjamins.  

 

Prensky, Marc. (2001). Digital Natives, Digital Immigrants. On the Horizon (MCB University 

Press), 9(5), 1-5. October 2001. Retrieved from 

http://www.marcprensky.com/writing/prensky%20-

%20digital%20natives,%20digital%20immigrants%20-%20part1.pdf 

 

Reagin, Jason. (2004). The theory and practical applications of emerging technologies in ELT 

classes; How the blog can change the teaching of English. In The Fourth International 

Symposium on ELT in China. Retrieved from 

http://www.mygsniper2facts.org/336/theoretical-and-practical-application-of-emerging-

technology-in-elt-classes-how-the-blog-can-change-teaching-english/ 

 

Rerantino, Joseph M. (2011). Emerging technologies Youtube for foreign languages: You 

have to see this video. Language Learning & Technology, 15( 1), 10-16. 

 

Roehr K. (2008). Metalinguistic knowledge and language ability in university-level L2 

learners. Applied Linguistics, 29 (2), 173-199. 

 

Sarawit, Mary. (2008). The Effect of Corpus Analysis on Improving Student Control of 

‘Protect’ and ‘Prevent’. In Journal of Humanities Naresuan University, 5(1). 

 

Sripicharn, Passapong. (2003). Evaluating Classroom Concordancing : The Use of 

Concordance-Based Materials by A Group of Thai Students. In Thammasat Review, 8(1), 

203-232. 

 

Sripicharn, Passapong. (2004). Examining native speakers' and learners' investigation of the 

same concordance data and its implications for classroom concordancing with ELF 

learners. In Guy Aston, Silvia Bernardini and Dominic Stewart (Eds.), Corpora and 

Language Learners, 233–245.  

 



17 

 

Supatranont, Pisamai. (2005). A Comparison of the Effects of the Concordance-Based and the 

Conventional Teaching Methods on Engineering Students' English Vocabulary Learning. 

(Unpublished  doctoral dissertation), Chulalongkorn University, Bangkok.  

 

Thomas, Michael and Hayo Reinders. (2010). Task-based language learning and teaching 

with technology. London: Continuum International Publishing. 

West, Michael. (1953). A General Service List of English Words. London: Longman. 

 

Useful resources 

AntConc  http://www.antlab.sci.waseda.ac.jp/antconc_index.html 

 

Drive belonging and http://www.edumorphology.com/wp-

content/uploads/2008/02/fb_classroom1.pdf 

 

Facebook Strategies for the Classroom Discussions. 

http://www.facebook.com/group.php?gid=28579140444&v=wall 

 

Facebook for ELT 

http://www.youtube.com/watch?v=azQbYH2_uaM. 

 

Teaching English through technology. http://www.wmich.edu/teachenglish/ 

 

Technology in English language teaching. http://www.facebook.com/pages/Technology-in-

English-language-teaching/148739365144043 

 

Using YouTube for vocabulary development. http://eltnotebook.blogspot.com/2007/07/using-

youtube-for-vocabulary.html 

 

YouTube in the Classroom!  http://esl.about.com/od/listeninglessonplans/a/youtube.htm 

 


